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Exploring life’s interconnections.
Weaving ways of knowing.
Nourishing shared futures.



This is a conceptual drawing of infrastructure that will make up Socio-Ecological Learning Environment. 
This drawing is symbolic and not based on Pīwakawaka Farm.

Held by this whenua, we are reimagining a  
resilient, unified, and thriving future for Aotearoa  
New Zealand. 

Our living campus will offer courses that heal,  
inspire, and develop capacity for personal and  
collective resilience. 

The Socio-Ecological Learning Environment is  
dedicated to supporting the regeneration of social 
and environmental wellbeing in Whanganui.VISION
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Whakarongo, whakarongo, whakarongo 
ki te tangi o te manu e karanga nei; 

tui, tui, tui, tuia

Listen to the cry of the birds 
calling for unity 



To  enable  the  delivery  of  
wellbeing-centred, holistic 
learning experiences.

To offer equitable access to 
education.

To support tino rangatiratanga, 
partnership, bicultural 
development and reconciliation.

To offer community education
in adaptation and emergency 
response.

To offer community education 
in social and environmental 
regeneration. 

To facilitate and enhance a 
regenerative, circular economy.

To provide learning opportunities in 
collaboration with existing tertiary 
education institutions.

To encourage Kaupapa Māori 
rangahau and research in 
regenerative practice.

1.0 Introduction
This document provides a broad overview of the Socio-Ecological Learning Environ-
ment (the Learning Environment). It summarises key aspirations of the organisation, 
those involved, the current timeline, organisational model, and economic model. This 
project is stewarded by the Woven Rivers Charitable Trust (WRCT), which is seeking 
to establish the Learning Environment at Pīwakawaka Farm on the banks of Te Awa 
Tupua - the Whanganui River.

Conventional education systems are not sufficiently responding to the current crises 
of ecological decline and poor mental health. While there are successful models of 
alternative education to look to for inspiration, there are currently none in Aotearoa 
New Zealand for the post-secondary school audience that are financially accessible 
and grounded in a place that models the kind of change we need in the world.

The Learning Environment will be a living embodiment of creative adaptation that 
enables change-makers and emerging leaders to support their own communities 
through an unpredictable future. It is grounded in strong values and extensive re-
search, and is stewarded by passionate educators with expertise in ecology and envi-
ronmental science, psychology, urban planning, land management, regenerative agri-
culture, facilitation, political science and organisational theory.

For additional information, please request our Land Overview or Financial Overview.

2.0 Summary

2.1 Objectives

“The health of human individuals and their 
communities depends crucially upon the health 
of the ecosystems, societies and communities in 

which they participate.”

Dr. Daniel Christian Wahl
Design for Human and Planetary Health
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2.2 Audience
Our primary target audience is young people aged 16-35, particularly school leavers 
and those seeking further education.  In response to the climate crisis, and particularly 
the lack of skills in regenerative practices, there is a current ground-swell of people 
in this age-bracket seeking skills and knowledge to support their communities in the 
decades ahead. 

Our secondary target audiences are corporations, organisations and communi-
ty groups seeking personal and professional development. We will offer courses to 
groups including NGOs and commercial organisations seeking staff retreats and train-
ing sessions, as well as farming communities seeking education in sustainable practice. 
These courses will operate with a profit margin to subsidise our Not-for-Profit Courses 
targeted at youth (see 5.1 Learning Experiences Formats).
 

2.3 Scale and Sustainability

2.4 Network
The Learning Environment is supported by a network of Learners, Kaitiaki, Advisors 
and Collaborator Organisations. 

A Kaitiaki, in this context, is someone actively engaged in the organisational structure 
of the Learning Environment who has a Memorandum of Understanding or Employ-
ment Contract with Woven Rivers Charitable Trust. Kaitiaki are committed stewards 
of the Learning Environment as a whole.

An Advisor is a respected collaborator who this organisation looks to for advice. Advi-
sors have a Memorandum of Understanding with the Learning Environment, come 
from a diversity of backgrounds, and are committed to sharing their experience and 
supporting the organisation to thrive.

Collaborator Organisations include Integrated Organisations (owned by the 
Learning Environment), Partner Organisations (in a contractual partnership with 
the Learning Environment) and Affiliated Organisations (aligned organisations in 
a shared network).

The Learning Environment is committed to partnering with iwi, marae, communi-
ty groups and youth services as well as Universities, Polytechnics, Wānanga and Pri-
vate Training Establishments to offer social and ecological Learning Experiences. We 
currently have relationships with members of  national organisations such as Otago 
Polytechnic, Te Wānanga o Aotearoa, Literacy Aotearoa, Enviroschools, Permaculture 
in New Zealand and the Mental Health Foundation, and we are working to formalise 
Partnerships with these organisations.

2.5 Impact
The Learning Environment is part of a global network of learning providers support-
ing resilience, adaptability and wellbeing. By transforming our approach to education, 
we contribute to:
• Regenerating Aotearoa New Zealand’s natural ecosystems; 
• Supporting the wellbeing of people and communities in  Aotearoa New Zealand;
• Supporting bi-cultural healing and reconciliation in Aotearoa New Zealand; 
• Enabling local and national resilience in Aotearoa New Zealand; and
• Enabling effective and timely response to climate change and ecological degrada-

tion.

We are currently in the process of developing evaluation models to measure our out-
comes and impact.

The Learning Environment is a not-for-profit organisation stewarded by 
Woven Rivers Charitable Trust which enables the establishment of sev-
eral social enterprises (Business Units) that act to financially support the 
Learning Environment and Scholarship Fund (see 5.2 The Scholarship 
Fund and 8.0 Organisational Model). This structure exists to subsidise the 
cost of Learning Experiences and provide employment opportunities for 
learners and the community (for more information, request our Financial 
Overview). 

In the long-term, the Learning Environment will have 
the capacity to offer a high volume of work opportu-
nities and Learning Experiences. It is expected that 
the Learning Environment will engage hundreds of 
learners every year and will be integrated with the wid-
er community, education sector, and a global network 
of learning providers supporting resilience, adaptabili-
ty and wellbeing. 
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3.0 Background

3.1 Need
 
The experience and current research projects of the Kaitiaki and Advisors (see Section 
3.3) indicate that conventional education systems are not responding adequately to 
the current crises of ecological decline and social injustice. They tend to lack diversity, 
compartmentalise knowledge, and are disconnected from social and ecological sys-
tems. We believe that our education system is not preparing learners to deal with real 
world issues and is resulting in poor wellbeing. 

Current alternative education in social and environmental skills is offered at the primary 
school level in Aotearoa New Zealand, but offerings at the secondary and post-second-
ary level are limited. Those available are rarely grounded in a landscape with serviced 
infrastructure and exemplar systems, or are not financially accessible for most people. 

The Learning Environment will equip people to adapt to our fast-changing world by 
offering Learning Experiences that offer tangible skills in regenerative practices. The 
courses are centred around meeting the wellbeing needs of learners, are integrated 
with and relevant to the landscape, are offered at the post-secondary level and are 
financially accessible. 

3.2 Experience
 
The Learning Environment is being initially stewarded by a growing group of passion-
ate educators who form the current Kaitiaki group. This group has been developing 
the Learning Environment for the past two years and has contributed over 8000 in-
kind hours so far. The Kaitiaki draw from their personal and professional backgrounds 
to offer skills that support the Learning Environment.

Collectively, our project-oriented experience includes Education, Urban Planning, Ge-
ography, Clinical Psychology, Urban Farming, Food Rescue, Organisational Develop-
ment, Event Coordination, Project Management, Social Science, Dance & Movement, 
Business Management, Horticulture and Agriculture. 

For the past five years, the current Kaitiaki have been offering and prototyping a range 
of Learning Experiences including 1-2 hour courses, 1-day or weekend workshops, 
and 1-3 week experiences. We have hosted groups of up to 250 people in different 
environments across Aotearoa New Zealand and abroad. 

Course topics have included Permaculture, Mindfulness, Movement & Dance, Conser-
vation, Ecology, Leadership, Activism, Health & Safety, Mental Health & Wellbeing and 
Organic Horticulture. These courses have often been hosted in relationship with or-
ganisations including EnviroSchools, Otago Polytechnic, Permaculture in New Zealand, 
Enspiral Dev Academy, Mental Health Foundation, Forest & Bird, Auckland Council and 
Department of Conservation.

3.3 Research and Development
As part of Research & Development for the Learning Environment, several of the 
Kaitiaki have undertaken postgraduate study to provide a body of work to support 
the organisation, including:

• Bi-Cultural and Ecological Organisation Patterns - Dave Hursthouse 
 GradDip (Leadership for Change) and Doctorate (Professional Practice)
 Otago Polytechnic

• Strategy & Economic Sustainability - Sam O’Sullivan 
 GradDip (Leadership for Change), Otago Polytechnic 

• Embodied Learning and Embodied Facilitation - Julie Crocker
 GradDip (Leadership for Change), Otago Polytechnic

• Developing Processes for Onboarding - Ness Radich
 Degree (Leadership for Change), Otago Polytechnic 

• Alternative Learning Pedagogies and Models - Emma Morris
 Masters (Professional Practice), Otago Polytechnic 

• Te reo Māori  - Emma Morris, Julie Crocker, Cameron Ryan
 Level 2 Certificate, Te Wānanga o Aotearoa 

• Māori Art - Mau Rākau - Dave Hursthouse
 Toi Paematua - Diploma in Māori and Indigenous Art, Mau Rākau (Level 5) 
 Te Wānanga o Aotearoa

Our Research & Development extends well beyond Post-Graduate studies as well, 
and includes ongoing organisational research on an informal basis. As the organisation 
expands it will continue to build on this body of work to support the Learning Envi-
ronment. 
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Ecological Designer.

Academic. Storyteller.



3.4 Existing Alternatives / Added Value:
There are currently no post-secondary education institutions in Aotearoa New Zealand 
that offer tangible skills and employment pathways in regenerative practices within 
a learning environment that is fully integrated with wider social and environmental 
systems. We would like to honor traditional wānanga rooted in kaupapa Māori as the 
deepest example in Aotearoa of wellbeing oriented holisitic learning, and how our per-
sonal experiences in wānanga have shaped this initiative.

Existing alternatives overseas include Schumacher College, Islandwood, Esalen and Oc-
cidental Arts & Ecology Centre. These are well attended when offered at subsidised rates 
and their popularity demonstrates that our Vision is attainable.

In Aotearoa New Zealand similar initiatives include Outward Bound, Spirit of Adventure, 
Permaculture Education, Hillary Outdoor Pursuit Centre, EnviroSchools, and primary-level 
‘bush school’ models like Green School NZ. A number of our experienced Advisors have 
relationships with or work for these organisations. These examples are popular, howev-
er they only fulfil some aspects of our vision. 

There are a range of early-childhood and primary-aged programmes like Green School 
NZ who are providing a positive contribution in this space, however current secondary 
and tertiary level education does not continue this. In addition, many of these alterna-
tive schools and independent courses are not financially accessible for the majority of 
the population.

There are several Polytechnics and Wānanga that are making significant steps towards 
transforming education by valuing learner wellbeing and teaching real-life skills for a 
changing workforce. What these institutions lack is the serviced infrastructure on land 
that is integrated with social and environmental systems. There is a key opportunity 
here to partner with such institutions to provide this connection and fill the gap in 
current tertiary education.

Unique and Added Value:
The Learning Environment builds on inspirational examples that already exist by 
offering the following core features:
• Wellbeing at the centre of learning experiences;
• Shifting ways of learning: weaving different learning styles and modalities;
• Bringing together people of different cultures and backgrounds through collabo-

rative learning;
• Offering social and ecological learning at the further education level (post-sec-

ondary school);
• Financially accessible courses through Scholarship Fund and partnership with 

NZQA accredited education providers;
• Transferable, meaningful skills for “real world” situations;
• Connecting to social and environmental systems through place-based experience;
• Training and employment pathways that align with social and environmental 

systems;
• An inspiring learning environment of natural design with serviced infrastructure 

for hosting and delivering learning experiences.

Ma te huruhuru ka rere te manu
Adorn this bird with feathers to enable it to fly

11 12



4.0 Learning Environment 
The Learning Environment is seeking to establish the Learning Environment at 
Pīwakawaka Farm - a 90ha property on the banks of Te Awa Tupua [The Whanganui 
River]. Please request our Land Overview for more information about this beautiful 
ecosystem.

Built into the landscape will be customised spaces for learning, the Learning Centre 
(see 5.0 The Learning Centre), a Wellbeing Hub, a Research Hub, exemplar biological 
systems, spaces for celebrations and events, short-term accommodation and catering 
facilities. 

The Wellbeing Hub will include a multi-disciplinary team including psychologists, nu-
tritionists, alternative body specialists and various forms of occupational therapy. 

The Research Hub will host Research & Development for the Learning Environment 
including tools to measure impact, and support tertiary students from Partner Tertiary 
Providers in their solutions-oriented, future-focused research. 

Income-generating activities will be integrated with the landscape as part of social 
enterprises known as Ancillary Business Units (such as agroforestry systems, market 
gardens, plant nurseries and composting facilities) to provide employment opportuni-
ties and demonstration sites for regenerative practice. Our first Business Unit is named 
Pīwakawaka Farm Ltd, which has begun the production of apple juice beverages (re-
quest ouw Financial Overview for more information).

4.1 Residency
The current policy on residency for the Learning Environment is that there will be 
no long-term residency on the land. This is to ensure that the immediate energy and 
focus is on the Learning Centre Business (see Section 5.0) and Ancillary Businesses. 
The primary focus of the project is to provide accessible, alternative education. 

Short-term accommodation will be available for learners and some employees. For 
learners this means accommodation for the length of the course they are involved with. 
For employees this will involve a negotiated short-term lease-agreement that supports 
periodic accommodation for primary land managers. Other employees are expected 
to live on private properties in the surrounding community. Additional information on 
our residential policy can be supplied on request. 

“Education should be able to make a major – 
if not the major – contribution to health and 

well-being.” 

Mason Durie,
Ngā Kahui Pou
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5.0 The Learning Centre
The Learning Centre is the Primary Business Unit in the organisation. Its focus is to 
provide environmental and social Learning Experiences that are accessible and meet 
contemporary learning needs. The Learning Centre will offer a mixture of short-term 
and long-term learning experiences tailored to different needs, ranging from 2-day, 
1-week, 2-week, 1-month and modular 1-year courses. These courses are based on ex-
isting and previously conducted courses (see Attachment 8: Course Experiences).

The initial programme for the first 3 years of the Learning Centre is conservatively 
anticipated as follows:

• Year 1 (2021): 
• 3x 7-Day Courses, 20 People 
• 6x 1-Day Courses, 20 People

• Year 2 (2022): 
• 2 x 20-Day Course, 20 People
• 12 x 7-Day Courses, 20 People
• 24 x 1-Day Courses, 20 People

• Year 3 (2023): 
• 4 x 20-Day Course, 20 People
• 18 x 7-Day Courses, 20 People
• 30 x 1-Day Courses, 20 People

Note: the first year courses will be held near the end of 2020 as part of the set up phase. 
These will be scaled down, prototype versions of our full courses (in terms of infrastructure 
and services) and the courses will be designed to be part of the Stage 1 Infrastructure 
Development.  People will learn how to set up systems on land while participating in the 
setting up of systems for the Learning Environment. 

5.1 Learning Experience Formats
Learning Experiences hosted by the Learning Centre Business fall into two primary 
formats: Non-NZQA Accredited and NZQA Accredited.

1. Non-NZQA Accredited Courses
The Learning Centre will offer a range of courses that are not affiliated with or accred-
ited by NZQA. These courses will be run by Learning Centre staff, and fall into two 
primary categories: Not-for-Profit Courses, and For-Profit Courses.

Not-for-Profit Courses:
The intention is that Not-for-Profit Courses will make up the majority of courses hosted 
by the Learning Centre Business. The purpose of these courses is to reduce financial 
barriers for learners. They offer participant fee subsidies supported by the Scholarship 
Fund (see Section 5.2).

In these Not-for-Profit Courses:
• 50% of participants will have their fees fully subsidised, 
• 25% will have their fees subsidised by 50%, 
• 25% will pay full fees.

Full fees for Not-for-Profit Courses are low, given the financial benefits of hosting 
Learning Experiences in an established Learning Environment funded as proposed. 

For-Profit Courses:
These Learning Experiences are aimed at Corporations, Organisations and Individuals 
that are financially robust and do not face financial obstacles to learning opportunities. 

Profit generated from For-Profit Courses is invested in the improvement of the Learn-
ing Centre Business, and the Scholarship Fund. These Learning Experiences are pri-
marily focused on Professional Development/Training, Organisational Strategy, Team 
Building and Business Sustainability.

Organisations participating in these For-Profit Courses will do so with full awareness 
that their financial contributions are directly supporting educational access for those 
who ordinarily face financial obstacles to participation.

2. NZQA Accredited Courses:

The Learning Centre Business will run courses in Partnership, through a sub-con-
tract, with Accredited Education Providers. This means that these Learning Experi-
ences run at the Learning Environment are contributing to the fulfilment of NZQA 
Qualifications. 

These relationships mean that the cost of learning for the learner is already subsidised 
by public funding. The Learning Experience is therefore funded by the Ministry of 
Education, and students are able to receive Student Loans and Student Allowances.

We are currently prototyping two NZQA Accredited Experiences, one in collaboration 
with an Accredited PTE (Literacy Aotearoa) and one with an Accredited Polytech (Ota-
go Polytechnic). We are seeking to create formal contracts with these Education Pro-
viders, as well as continuing to build relationships and offer sub-contractual courses 
with other Education Providers.

5.2 The Scholarship Fund
The Scholarship Fund is used to reduce financial barriers to learning opportunities. 
The Fund is grown through contributions from Philanthropy, Government Funding, 
Donations, surplus from For-Profit Courses, and surplus from Ancillary Business Units. 
The Scholarship Fund is able to offer subsidies to learners to remove their financial 
barriers to learning.
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5.3 Learning Approach
The learning approach of the Learning Environment has been informed by a Master’s 
thesis currently being undertaken by Emma Morris as part of Research & Develop-
ment for the organisation [available on request]. The Learning Model places well-be-
ing at the core of the experience. Learning is focused on the whole person by providing 
connections between the theoretical and the felt, believed and lived experiences. We 
ensure different learning styles are catered for by using a variety of learning modes 
such as embodied creative expression, outdoor activities and practical skills, teamwork 
and reflective practices. 

Learning is understood as a deeply social phenomenon, therefore we undertake learn-
ing as a community, creating space for shared activities and collective learning.  The 
Learning Experiences on offer will be integrated throughout the Learning Environ-
ment: a playground for hands-on, multidisciplinary learning and teaching. 

Course Offerings

The current Kaitiaki have extensive expertise and have been prototyping learning ex-
periences for the past five years. Additionally, our network is full of incredible educators 
who can bring their expertise to the following possibilities for learning experiences:

• Te Tiriti o Waitangi Education, Decolonisation and Bi-Culturalism;
• Regenerative agriculture, agroforestry, ecological restoration;
• Identity; cultural, ecological, gender, whakapapa;
• Market gardening, permaculture design, organic horticulture;
• Mindfulness, meditation, Cognitive Behavioural Therapy and positive psychology 

tools;
• Behavioural and movement therapy, dance;
• Inner awareness, emotional awareness;
• Waste management, water management, renewable energies;
• Design and building low impact and alternative buildings ;
• Bush and survival skills;
• Community resilience and adaptation;
• Community organizing, living organisations, collaborative decision making;
• Restorative relationships, consent, compassionate communication.

These courses will be facilitated by those most appropriate and with the highest ex-
pertise. This will often include Kaitiaki employed as part of the Learning Centre Busi-
ness, as well as nationally and internationally esteemed educators. The facilitators of 
Learning Experiences will be reliable, safe, and highly competent in their field.

Our intention is to offer high impact Learning Experiences that become highly rep-
utable over time for their significant level of excellence and transformative potential. 

Waiora
Ecosystem Wellbeing

Our environment is the foundation of the 
health and wellbeing of people and com-
munities.  Learners will develop the aware-
ness and skills to regenerate ecosystems, 
allowing them to thrive and sustain life. 

Whanau Ora
Collective Wellbeing

Thriving communities support healthy 
community members. By exploring 
healthy relationships, we learn how to 
take these lessons to our whānau [extend-
ed family] and wider community. 

Mauri Ora 
Personal Wellbeing

When we have high wellbeing we can con-
tribute fully to the wellbeing of our com-
munities and to the stewardship of our 
environment. Participants are enabled to 
support their own wellbeing and the well-
being of those around them.

Kaitiakitanga
Place-Based Learning

Through participation in real projects 
learning becomes a vehicle for under-
standing wider social and ecological is-
sues and learners gain transferable skills 
that can be applied in their communities. 

Whakawhanaungatanga
Relational Learning

Learning is a social phenomenon. We un-
dertake learning as a community, creating 
space for shared activities to build rela-
tionships and trust. We learn to work to-
gether, live together and thrive together.

Whakatinana 
Embodied Learning

Embodied Learning connects different 
layers of human experience. Through fully 
embodying learning, people have a per-
sonal experience rather than just exposure 
to an idea, embedding learnings deeply in 
memory and understanding. 

Our Learning Model is based on a vision for health generated by Mason Durie (Pae Ora) 
integrated with a nested framework for regenerative practice created by Regenesis Group 
(Three Lines of Work). We honour this rich whakapapa [lineage].

Metaphorically, we see water as wellbeing - the essential life-force that sustains ourselves 
[mauri ora], our communities [whānau ora] and our environment [waiora]. When our own 
water [personal wellbeing] is healthy, we can support the wellbeing of our communities and 
our environment. When our environment is healthy, it can support the wellbeing of all. 
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6.0 Organisational Model
The organisational structure of the Learning Environment is informed by ongoing 
Post-Graduate research undertaken by Dave Hursthouse, as part of Research & De-
velopment for the organisation. It is based on validated and successful organisational 
models including sociocratic and ‘Teal’ organisations such as EnspiralNZ, Buurtzorg and 
Patagonia. This research and more details of the Organisational Model can be provid-
ed on request.

The organisational priority within the Learning Environment is to evolve organisa-
tional patterns toward models that prioritise human and planetary wellbeing, support 
active participation in decision making, reduce the negative impacts of power-over 
hierarchies, and are adaptable in the face of frequent and unexpected change. The 
Learning Environment will be at the leading edge of organisational development in 
Aotearoa New Zealand. 

The organisational structure of the Learning Environment is based on principles of 
decentralisation, autonomy, and cooperation. It will be stewarded and overseen by a 
Charitable Trust which supports self-organisation. 

Woven Rivers Charitable Trust (WRCT) is currently stewarded by three Trustees, and 
we are interested in anyone who may be interested in offering their wisdom as a Trust-
ee. WRCT will fulfil its legal and economic obligations, act as the primary oversight 
body for the organisation as a whole, and ensure responsible and accountable decision 
making within the organisation. 

WRCT will steward the Primary Business Unit (the Learning Centre Business) and 
Ancillary Business Units (including Pīwakawaka Farm Ltd, which is now trading). 
Our business units are Limited Liability Companies. WRCT is the sole shareholder of 
these businesses, and the surplus profit generated by these businesses is passed on to 
WRCT for use in the pursuit of its charitable purposes (request our Financial Overview 
for more information).

Working Groups exist as non-income-generating teams that are focused on com-
pleting specific work relating to the sustainability of the land and organisation. These 
Working Groups are sub-organisations funded by WRCT. 

All of the sub-organisations that make up the Socio-Ecological Learning Environ-
ment are supported to make the decisions relevant to their activities and lives. 

7.0 Economic Model
The economic imperative of WRCT is : 

to reduce or remove financial barriers to accessing learning opportunities.

To fulfil this objective, revenue is sourced from philanthropic sources and generated 
through Business Units, then channeled to WRCT to subsidise the costs of learning 
through a Scholarship Fund.

The diagram above indicates the pattern of monetary flow throughout the Socio-Eco-
logical Learning Environment. It does not include the full extent of Ancillary Busi-
nesses and Working Groups - it is indicative only.

Money flows:
• From external funding sources into WRCT;
• From sales into the Learning Centre Business Unit and Ancillary Business Units;
• From Ancillary Business Units into WRCT;
• From WRCT and Ancillary Business Units into the Scholarship Fund;
• From WRCT into the Learning Centre Business Unit via the Scholarship Fund;
• From all Business Units into Employees, Contractors and Expenses;
• From WRCT into Expenses.

For more information, please request our Financial Overview.

“The point is not to decentralise into completely autonomous 
units, because at that point you would no longer have a system 

at all, but rather, as in the living organism, to seek an optimal 
balance of functionally coherent units together with flexible 

coupling and decentralised communication.”  
John Duda, Cybernetics and Self-Organisation

19 20



21 22

8.0 Work Programme 2020-2022
The following is an abbreviated and non-exhaustive outline of the intended Work Pro-
gramme for the first three years of development. Activity at the Learning Environ-
ment is deeply related to the seasons of each year. As such, the activities of spring, 
summer  and autumn will trend more toward managing land systems and intensive 
learning, and the activities of winter will trend more toward strategic reflection, admin-
istration, policy work and laying foundations for the year ahead.

Many activities will happen over extended time periods. The following should be con-
sidered dynamically, rather than in strict sequence.

Activity Timeframe
2020

Charitable Trust Registered

Autumn

Potential regions for establishment identified
Local community relationships initiated e.g. mana whenua, local 
council & organisations
Regional Viability Assessment carried out
Growing population of organisation - onboarding new staff
Continuing to deepen relationships with potential funders and 
partners
Online presence established eg. website, social media, Newsletter
Desired Land identified
Deepening region-specific community relationships
Land Viability Assessment carried out
Prototyping Learning Experiences
Funding negotiations and formalising start-up funding agreements

Winter

Regional Partnerships and collaborations deepened and formalised 
eg. iwi, council, education and wellbeing providers
Decision made affirming Region and Land
Start-up funding secured
Land purchase negotiations
Local community meetings and information sessions held
Land purchased
Begin early stage land design and development of Ecological Res-
toration Plan
Carry out Market Research for Ancillary Businesses
Increase staff numbers - induct and train
Transitioning operations to land

Spring
Deep community relationship building e.g. mana whenua, local 
council & organisations
Blessing of whenua and Learning Environment

Activity Timeframe
2020

Launch publicity and marketing programmes specific to Learning 
Environment and course

Spring

Local community meetings and information sessions continued - 
on and off land
On-going funding secured, on-going Partnerships formalised
Begin implementation of Ecological Restoration Plan
Facilitate first community-led ecological restoration project e.g. 
riparian planting
Begin Stage 1 and Stage 2 infrastructure and architectural design
Begin compiling Resource and Building Consents Applications for 
Stage 1 and Stage 2
Primary Business Unit and Farm Ancillary Business Unit established
Lodge Resource and Building Consent Applications for Stage 1 and 
Stage 2 infrastructure build

Summer
Establish early stage biological systems e.g. agricultural and horti-
cultural systems
Prototype basic Learning Experiences that support establishment 
of biological systems

2021
Ongoing outreach and development of Collaborative Network e.g. 
Partnerships

Summer

Secure sales contracts for Farm Ancillary Business
Establish soft infrastructure eg. trails, signage and camp sites
Enhancement of biological systems, supported by basic prototype 
Learning Experiences
Begin public meetings and land tours on site
Finalise Resource and Building Consents Applications process
Maintain abundant biological systems eg. gardens, orchards, live-
stock

Autumn

Stage 1 Infrastructure Build begins (singular multi-purpose hub 
inc. amenities, offices, kitchen, classrooms and minor temporary 
accommodation)
Prototype Learning Experiences that support Infrastructure Build
Affirm relationships with Partner education providers and confirm 
Contracts
Increase land tours and public engagement opportunities on-site
Host working learners and volunteers to maintain abundant bio-
logical systems
Continue to participate in local events and community engage-
ment
Stage 1 Infrastructure Build ongoing



Activity Timeframe
2021

Basic infrastructure complete eg. amenity blocks etc

Autumn

Learning Environment Soft Opening
Begin facilitating official Learning Experiences
Begin Stage 2 Infrastructure and Biological System Design
Complete Stage 1 Infrastructure Build
Maintain biological systems and deliver on sales contracts
First ‘Harvest Festival’ - community outreach event, harvest and 
share land yields
Strategic Reflection: assess overall strategy and timelines

Winter

Assess Business Plans and iterate
Expand Sales Contracts for Farm Ancillary Business
Expand pool of Education Partners and contracts for Learning 
Experiences
Expand biological systems e.g.horticultural and agricultural sys-
tems
Facilitate community-led ecological restoration projects in collabo-
ration will local government and organisations
Create additional Ancillary Businesses if appropriate
Increase staff numbers - induct and train

Spring

Intensive facilitation of Learning Experiences
Intensive agricultural and horticultural production, maintain abun-
dant biological system
Facilitate community engagement events and land-tours
Support community initiatives eg. marae projects, school projects 
etc
Celebration: Official Opening of Stage 1 Infrastructure

Summer

Intensive facilitation of Learning Experiences
Intensive agricultural and horticultural production, maintain abun-
dant biological system
Host working learners and volunteers to support maintenance of 
abundant biological systems
Facilitate regular community engagement mahi events

2022
Stage 2 Infrastructure Build begins (Primary Learning Hub feat. 
temporary accommodation, amenities, purpose-built learning 
infrastructure)

Summer

Facilitate Learning Experiences that support Infrastructure Build
Stage 2 Infrastructure Build ongoing

AutumnContinue facilitation of Learning Experiences
Maintain biological systems and deliver on sales contracts
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Activity Timeframe
2022

Second ‘Harvest Festival’ - community outreach event, harvest and 
share land yields Autumn
Complete Stage 2 Infrastructure Build
Strategic Reflection: assess overall strategy and timelines

Winter

Assess Business Plans and iterate
Expand Sales Contracts for Farm Ancillary Business
Expand pool of Education Partners and contracts for Learning 
Experiences
Expand biological systems e.g.horticultural and agricultural sys-
tems
Enable multiple community-led ecological restoration projects in 
collaboration with local government and organisations
Establish additional Ancillary Businesses if appropriate
Secure additional funding for year ahead
Increase staff numbers - induct and train

Spring

Intensive facilitation of Learning Experiences
Intensive agricultural and horticultural production, maintain abun-
dant biological system
Facilitate community engagement events and land-tours
Support community initiatives eg. marae projects, school projects 
etc
Celebration: Official Opening of Stage 2 Infrastructure

Summer

Intensive facilitation of Learning Experiences
Intensive agricultural and horticultural production, maintain abun-
dant biological system

Host working learners and volunteers to support maintenance of 
abundant biological systems
Facilitate regular community engagement mahi events



9.0 Conclusion
This document has given a broad overview of the Socio-Ecological Learning Envi-
ronment. More information is contained in our Land Overview and Financial Overview 
and can be provided on request. The organisation is at a crucial time in its start-up 
phase and the next few months will see significant change and growth. 

We are eager for feedback and support, and have deep gratitude for all those who have 
helped to shape the Learning Environment to date. It has been an exciting challenge 
bringing the project to this point and we look forward to experiencing this vision be-
come reality. 

Please get in touch if you have further questions or a willingness to collaborate. 

Nā tō rourou, nā taku rourou ka ora ai te iwi 
With your basket and my basket 

the people will prosper
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learningenvironment.nz
ecosystem.learning@gmail.com

“Amid all the doom-laden exhortations to change our 
ways, let us remember that we are striving to create a 
more beautiful world, and not sustain, with growing 
sacrifice, the current one. We are not just seeking to sur-
vive... no, we are offering a world of more beauty, more 
joy, more connection, more love, more fulfilment, more 
exuberance, more leisure, more music, more dancing 
and more celebration.” 

Charles Eisenstein
The More Beautiful World 

Our Hearts Know Is Possible


